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Pupil premium strategy statement 

This statement details Heathmere Primary School’s use of pupil premium (and recovery premium 
for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Heathmere Primary School 

Number of pupils in school  Sept22 258 (+21 Nursery) 

Proportion (%) of pupil premium eligible pupils Sept22 56% (145 pupils)  

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021 – 2024 

(updated 2022/3) 

Date this statement was published September 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Emma Lewis 

Pupil premium lead Emma Lewis 

Governor / Trustee lead Bozena Birt 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£228,100 – as per budget 
in April 2022 

Recovery premium funding allocation this academic year £23,780 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£251,880 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our vision is a school where all members of the school community work together so that children 
learn and achieve their full potential in a calm, safe and caring environment.  
Our curriculum vision is for children’s learning to be purposeful, empowering them to be 
ambitious for their future. 
 
Heathmere Primary School believes that disadvantage should not be a barrier for how well 
pupils can achieve and has high expectations for all pupils. However, national data suggests that 
pupils from a disadvantaged background will achieve less well. Heathmere is determined to put 
into place a range of strategies to support disadvantaged pupils to ensure they have all the 
opportunities possible to achieve highly. 
 
The strongest focus is placed on children being able to read, learn and retain basic number 
facts, have strong language skills, be emotionally regulated and attend school every day. These 
are the foundations that will allow the children to achieve highly in their future. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 

Low attainment 
on entry  

Low attainment on arrival in Nursery and Reception  
Of the children who started in Nursery in Sept22, 27% are below ARE in 
Listening, Attention and Understanding and 33% are below ARE in Speaking. 
Of the 13 children who started in Reception in Sept22 (who had not been in 
the Heathmere Nursery), 10 have received external support for their speech 
and language at their previous setting. 
 

2 

Limited 
vocabulary 

Children at Heathmere often have limited life experiences outside of school 
and vocabulary exposure is poor.  

The SALT caseload is high which is evidence that children at Heathmere 
have a low starting point and acquire vocabulary more slowly. Research 
shows that children from disadvantaged families speak around four times 
fewer new words per day. Children’s language at age five is the single most 
important factor in predicting literacy at age 11.  

82% of the children on our SALT caseload are disadvantaged.  

 

3 

Reading 

 

The research states that disadvantaged children are much less likely to have 
books in the home and are less likely to be read to. In addition, over 50% of 
children at Heathmere are EAL so less likely to have parents who have the 
necessary English to help their children learn to read. Children reading for 
pleasure by the age of 11 is a significant factor in their future educational 

https://resourcecentre.savethechildren.net/node/10031/pdf/the_lost_boys_report.pdf
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outcomes and so there needs to be a high focus on reading so that children 
learn to read well at Heathmere. 

 

4 

Covid-19 

The research shows that disadvantaged children were more adversely 
affected by the covid lockdowns that non disadvantaged children; as there is 
a high percentage of disadvantaged children at Heathmere, more children 
have been affected. In addition, many children with special needs have been 
further impacted through delays in medical appointments. 
 

5 

Low 
attendance 

Y1 – Y6 Attendance: 94.1%   Persistent absence 17.8% 
Rec – Y6 Attendance: 93.1% Persistent absence was 21.7%  
While there was no gap between disadvantaged and non-disadvantaged 
children, and this is against a backdrop of covid outbreaks, the figures are still 
low when compared nationally prior to covid. 
 

6 

High pupil 
mobility 

Mobility is very high at Heathmere with 29 children arriving mid-year in 2021-
2. And many of these children arriving mid-year are disadvantaged. For 
example, in Y6 38% of the year group have arrived during KS2. And of the 17 
children this refers to, 14 of them are pupil premium children. Children new to 
Heathmere are much more likely to be disadvantaged. 
In addition, many newly-arrived EAL children in Rec/KS1 have had no prior 
schooling.  
 

7 

Poor emotional 
regulation 

Many children at Heathmere find it difficult to regulate their emotions. This 
can be for many reasons including: a special educational need, early 
childhood trauma and mental health difficulties  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

All children make at least expected progress in 
reading and all children read for pleasure    

All children have access to high quality texts 
that match their ability 
End of year assessment targets are met in 
phonics and reading assessment  
 

All children make at least expected progress in 
maths 

All children know the relevant year group 
number facts 
End of year assessment targets are met in 
maths 
 

Children develop the skills to use language to 
communicate effectively  

Targeted children make progress against their 
speech and language targets 
Writing shows children using more ambitious 
vocabulary  
 

Children have acquired learning skills that will 
empower their future 

Children access an increased number of 
enrichment activities 
Wide range of enrichment activities available 
for the children to access 
 

Children to have a range of strategies to 
emotionally regulate themselves 

Zones of Regulation in place with all children 
and staff us 
Boxall profiles show an improvement in 
scores for targeted children 
 

Improved attendance   Attendance above national 
Reduction in the number of children who are 
persistently absent 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £54,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Excellence in teaching – 
developing pedagogy.  
Release of one member 
of staff for one day per 
week.  
 

Good teaching is the most important lever schools 
have to improve outcomes for disadvantaged pupils 
(The EEF Guide to Pupil Premium 2019) 
Metacognition and Self-regulated Learning (EEF, 
2021) states that teachers should acquire the 
professional understanding and skills to develop their 
pupils’ metacognitive knowledge. Evidence suggests 
the use of ‘metacognitive strategies’ can be worth the 
equivalent of an additional +7 months’ progress when 
used effectively. 
 

1, 2, 4 

Targeted support to 
improve the teaching of 
reading. Literacy Lead to 
focus on KS2, DHT to 
focus on KS1. 
 

Improving Literacy in KS1 (EEF) states that children 
should be taught a balance of phonics and 
comprehension 
Improving Literacy in KS2 (EEF) states that children 
should be taught reading comprehension  
Wayne Tennant identifies that: 
- decoding text is more difficult for younger children 
- there are specific processes required to 
comprehend written text 
 

2, 3 

Explicit focus on 
improving the quality of 
teaching and quality of 
provision in EYFS 
One expert member of 
staff one day per week to 
lead this 
 

The EEF Early Years Toolkit includes a significant 
amount of research to show the positive impact that 
early intervention in the Early Years has on children’s 
progress. 

1, 2 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £71,465 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of books 
 

English Hubs Programme have identified the 
application of phonics using matched decodable 
books as one of the seven key features of effective 
phonics practice. 
Research has proven a link between reading for 
pleasure and positive attainment. According to the 
government’s Education Standards Research Team, 
reading enjoyment has been proven to be more 
important for children’s academic success than their 
socio-economic status. Furthermore, there is 
additional evidence to suggest that independent 
reading is an activity that has social and emotional 
consequences. Also, there is further evidence that 
regularly reading stories or novels outside of school is 
associated with higher scores in reading 
assessments. 
 

3 

NELI 
 

NELI is an evidence-based early intervention 
programme to address children’s language needs. 
Several robust evaluations has led to NELI being the 
most well-evidence early language programme 
available to schools in England. 

 

1, 2 

TalkBoost 
Children in Nursery are 
supported to develop their 
language skills through staff 
training and identification of 
children’s needs  
 

Children can also have delayed language, meaning 
they are behind what is expected for their age. This 
can affect over 50% of children starting school in 
some socially disadvantaged areas. 
 

Research shows that children from lower socio-
economic households have a word gap compared to 
those who live in professional households. This 
word gap significantly impacts achievement. 
Children with low levels of vocabulary are four times 
more likely to have reading difficulties in adulthood, 
three times as likely to suffer from mental health 
problems and twice as likely to be unemployed in 
adulthood.  

 

Improving Literacy in KS1 (EEF) and Improving 
Literacy in KS2 (EEF) both focus on the important of 
developing good speaking and listening skills as vital, 
in order to improve reading and writing. 
 

1, 2 

KS1 and KS2 SP&L 
interventions 
 

2 
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KS2 reading interventions 
Readingwise 
KS2 Phonics 
 
Reading fluency programme 
 
Beanstalk 
 
Learn2Love2Read 
 

DFE SEED report (2017) Good Practice in Early 
Education identified that encouraging home learning 
and the quality of parent-child interactions through 
providing activities for children to do at home with 
their parents and encouraging reading at home was a 
feature of good practice. 
 
 
Young people who enjoy reading very much are 
nearly five times as likely to read above the expected 
level for their age compared with young people who 
do not enjoy reading at all (National Literacy Trust 
2017) 
 
Reading enjoyment has been reported as more 
important for children’s educational success than 
their family’s socio-economic status (OECD 2002). 
Linked to this, children from lower socio-economic 
backgrounds read less for enjoyment than children 
from more privileged social classes. DFE Research 
Evidence on Reading for Pleasure 2012 
 
One in eight disadvantaged children do not have a 
single book in their home (National Literacy Trust 
2017). 
 
EYFS home visits show few homes have evidence of 
books in the home  
 

2, 3 

Same day phonics catch up 
in Y2 
 

3 

Times tables interventions 
 
 

Children who are fluidly able to recall their times 
tables means that this barrier is removed when 
working on other areas of calculation in maths 
 

4 

Recovery Premium 
Same-day phonics 
intervention for Rec, Y1  
 
Recovery Premium  
JellyBean  
 
 
 

See Above 
 
EEF report on the impact of covid-19 states that 
disadvantaged pupils are ½ month further behind in 
reading after first lockdown.  
 
 

4 

4 

 

  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/586242/SEED__Good_Practice_in_Early_Education_-_RR553.pdf
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £126,365 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Learning Mentor – 
targeting children to 
remove barriers to 
learning 
 

For children to have an intensive package of support 
put into place at a time when they are in crisis. 
These children need to have their emotional needs 
met in order to focus on their learning. 
There are several examples at Heathmere of 
children with high-needs who are having these 
needs managed better as a direct result of strong 
support from the leaning mentor. 
 

7 

Family Link Worker to 
focus on improving 
attendance  
 

DfE Working Together to Improve Attendance 
states: 

 The pupils with the highest attainment at the 
end of key stage 2 and key stage 4 have 
higher rates of attendance over the key stage 
compared to those with the lowest attainment. 

 At KS2, pupils not meeting the expected 
standard in reading, writing and maths had an 
overall absence rate of 4.7%, compared to 
3.5% among those meeting the expected 
standard. 

 Moreover, the overall absence rate of pupils 
not meeting the expected standard was 
higher than among those meeting the higher 
standard (4.7% compared to 2.7%).  

 At KS4, pupils not achieving grade 9 to 4 in 
English and maths had an overall absence 
rate of 8.8%, compared to 5.2% among those 
achieving grade 4.  

 The overall absence rate of pupils not 
achieving grade 9 to 4 was over twice as high 
as those achieving grade 9 to 5 (8.8% 
compared to 3.7%) 

5 

Nurture 
 

“A nurture group environment provides the ideal 
opportunity to develop a curriculum for language and 
communication that treats each child as an 
individual and allows them to revisit areas that may 
be missing or poorly developed.” (Nurture Group 
Principles and Curriculum Guidelines Helping 
Children to Achieve) 
 

7 

Place2Be 
 

Place2Be assessments formulate suitable clinical 
interventions for support of the emotional well-being 
of children. These interventions carry evidence of 
clinical recovery indicating improvement and 
therefore the potential ability to cope with their 
learning in class 

7 
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Fruit for all KS2 children  
 

Children at Heathmere are in the highest percentile 
for weight 
Lockdowns have exacerbated children’s physical 
health issues so it has become even more key to 
contribute to children’s healthy eating 
Children who are very active in the middle of the 
day, such as those with ADHD, are often more 
settled after eating fruit 
 

All 

Minibus to collect a group 
of children from a 
neighbouring estate, and 
to collect targeted 
children 
 

Children who access the minibus have good 
attendance and none of these children have 
persistent absence  
Minibus is also used to ensure children at 
Heathmere can access all of the Wandsworth 
sporting events (we would otherwise be limited as 
access to the school is poor) 

5 

Subsidised Breakfast 
club 
 

Subsidised breakfast means that working parents 
have affordable childcare. Breakfast club is also 
used as a strategy to support children who have 
barriers coming to school in the morning  

5 

Subsidise trips and 
uniform 
 

No children face the financial barrier of attending 
school trips (day trips or residential) or wearing 
school uniform 

All 

 

Total budgeted cost: £251,830 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic 

year.  

All children make at least expected progress in reading and all children read for 
pleasure. All children have access to high quality texts that match their ability. 
End of year assessment targets are met in phonics and reading assessment. 
- Literacy Lead provided targeted support to teachers in identified year groups. Quality 
of teaching and learning improved in these classes; evidence of this was seen in 
Literacy checks and NFER reading test outcomes. 
- Lowest 20% of readers were identified in pupil progress meetings. Clear targets were 
set for this children and interventions set up as appropriate. As a result, these children 
made at least expected progress with some making accelerated progress. 
- Decodable texts linked to the school’s phonics programme were sent home on a 
weekly basis. All pupils, including those eligible for PP, have access to a home reading 
book that they can read with 95% fluency. This resulted in an increase in the 
percentage of children who are reading regularly at home with an adult and/or sibling. 
- All children continue to be provided with a copy of at least one of their class core texts 
per term. These texts are linked to the topic they are studying in class each term; chil-
dren are encouraged to share the texts with their friends and family at home.  
- Beanstalk and Learn2Love2Read volunteer programmes were used to provide identi-
fied disadvantaged pupils with an opportunity to read with an adult twice weekly. Atti-
tudes towards reading for pleasure improved for all children involved.  
- Literacy Lead relaunched the school’s ‘Reading Race’ with certificates for classes 
who have over 90% of children reading every day at home. Attitudes towards reading 
for pleasure and reading at home improved for all classes; there was an increase in the 
percentage of children who are reading regularly at home. 
- New stock continues to be added to both school libraries. Children are excited to read 
these new texts and are encourage by teachers to recommend them to their friends. 
 
All children make at least expected progress in maths. All children know the 
relevant year group number facts. End of year assessment targets are met in 
maths. 
 
 
Children develop the skills to use language to communicate effectively. Targeted 
children make progress against their speech and language targets. Writing 
shows children using more ambitious vocabulary.  
- All teachers have participated in half termly lesson studies to further develop 
discussion within the classroom. This has improved quality of discussion in all lessons, 
as evidence in learning walks and pupil voice. 
- Vocabulary triangles continue to be used consistently across the school. Pupils are 
encouraged to discuss which tier new vocabulary should be allocated to. Pupil voice 
demonstrates that children can use the words that are displayed within conversation. 
- Phase Leaders and Curriculum Leaders have provided targeted support to teachers 
in identified year groups. Quality of discussion (and therefore teaching and learning) 
has improved in these classes. 
 



 

11 

Children have acquired learning skills that will empower their future. Children 
access an increased number of enrichment activities. Wide range of enrichment 
activities available for the children to access. 
Children have acquired learning skills that will empower their future: 
- All teachers refer to learning skills consistently across the curriculum. As a result, 
children are provided with the opportunities to develop and improve their use of 
learning skills that will support them with future learning. 
- Specialist Teachers are used to teach: Art and Design, Physical Education and Music. 
This provides children with the highest quality education in these subjects. 
- Robust and purposeful schemes have been purchased for the delivery of the MFL 
(French) and Computing curriculum. This will ensure children are accessing a 
progressive curriculum in these subjects and are prepared for their future appropriately. 
 
Children to have a range of strategies to emotionally regulate themselves. Zones 
of Regulation in place with all children and staff us. Boxhall profiles show an 
improvement in scores for targeted children. Bespoke support provided shows a 
reduction in incident forms. 
 
Improved attendance. Attendance above national. Reduction in the number of 
children who are persistently absent. 
 
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Beanstalk Coram 

Learn2Love2Read Learn2Love2Read 

Reading Fluency Herts for Learning 

Readingwise  Readingwise  

Early Talk Boost Speech and Language UK 
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Further information (optional) 

  

 


